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Black Girlhood Studies 

 

 
 

 
Welcome … Welcome! 

I am looking forward to being your instructor this semester. If you need me – reach out. Communicate your 

academic needs and/or challenges and, together, we will make this a GREAT learning experience. 

 

Instructor: Dr. Wendi Manuel-Scott 

Office Location: School of Integrative Studies, 407 Enterprise Hall 

Class Meeting Location/Time: Enterprise Hall, room 274 on Thursdays @ 4:30 

E-mail: wmanuels@gmu.edu |  SIS Web: http://integrative.gmu.edu  

Call or Text me via Google Voice: (703) 249-9094 

Office hours by appointment. 
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Black girl magic, y'all can't stand it 

Y'all can't ban it, made out like a bandit 

They been tryin' hard just to make us all vanish 

I suggest they put a flag on a whole another planet 

 

Django Jane by Janelle Monáe 

 

Course Description 

This new course introduces students to the study of Black girlhood. An emerging interdisciplinary 

field, Black girlhood studies includes academicians, artists, and activists. It is about radical knowledge 

production, collaboration, and innovative activism. Working within and beyond Black feminist theory, African 

American history, Black studies, gender studies, and even radical hip hop frameworks, this course makes visible 

the myriad ways Black girls have insisted on their right to exist freely. We will listen to their voices in this class. 

We will value and trust their stories. Each week, students will study the history of the inner lives and material 

conditions of Black girls with special consideration of the developing theoretical frameworks emerging to 

understand their unique intersectional experiences. We will engage a range of texts, including scholarly articles, 

music, art, poetry, movies, and novels. The materials will challenge us to wrestle with how race, gender, sexuality, 

class, and religion shape the identities of Black girls.  

  

During the semester, students will have an opportunity to consider the experiences of enslaved girls, the liminal 

social-political spaces they occupied within slave societies, and the slave narratives they produced to illuminate 

their joys and pains. We will also consider the challenges Black girls faced in the post-Civil War era, their creative 

expressions of freedom dreaming during the Progressive Era, the Harlem Renaissance, the protracted civil rights 

period, and our contemporary age. Students will also give special attention to the ongoing hyper-criminalization 

and sexualization of Black girls. Most importantly, this class will encourage students to locate the acts of refusal 

and strategies of resistance Black girls (and their communities) use to survive and thrive.  

 

Student Learning Outcomes 

Students who actively engage with the written and visual texts and class discussions, will be able to: 

• Identify historical and contemporary Black girlhood and Black feminist theories. 

• Apply historical, contemporary, and practical understanding of Black girlhood and Black feminist 

theories. 

• Develop and demonstrate complex understanding of the strategies Black girls developed and used to live 

and survive in the United States. 

• Explore the how race, gender, and class shaped Black girls’ historical and contemporary experiences.  

These goals will be achieved through 

• Submitting detailed individual and collaborative assignments. 

• Active participation in class discussions. 

• Full engagement in experiential learning project.  

• Final synthesis project. 

This learning community stresses the following competencies: 

• Communication: written and verbal  

• Critical thinking: analysis of written and visual texts 

• Group interaction: collaborative work and classroom discussions 
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Lastly, students should know that I have always prided myself on creating an engaging – super energetic - learning 

environment in the classroom. This fall semester is otherworldly – not normal – and although our classroom may 

be online, but I am just as committed to creating a dynamic experience in a virtual landscape. We will experience 

an immersive virtual learning community through synchronous meetings, collaborative assignments, multiple 

movie and documentary screenings to demonstrate mastery of essential course concepts/theories. Together we 

will make this a deep and meaningful learning experience. Let’s get to work! 

 

Commitment to Creating an Inclusive Learning Environment 

Given the sensitive and challenging nature of the course themes, it is imperative that we create an atmosphere of 

respect and safety in the classroom. To this end, I am committed to fostering an environment of deep 

understanding and mutual responsibility. And while I believe that racist, sexist, homophobic, and overall 

offensive language does not contribute to creating a safe space for learning, few of us have had enough time to 

recognize our implicit biases fully. We must, therefore, acknowledge that we are all works in progress. Regardless 

of our race, gender, sexual orientation, cultural background, or ethnicity, we are at various points along a lifelong 

anti-racist (anti-sexist) journey. Getting better – and doing better – requires daily commitment. 

 

In this course, students are encouraged to look for opportunities to create community, understanding, and 

compassion.  To assist in creating a positive inclusive learning community below are some useful practices: 

1. Assume your classmates’ viewpoints are important and listen to them – without judgement. 

2. Begin comments with a sincere affirmation of colleagues’ point. For example, “While Hassam made a 

good point, I argue that. . .” or “I liked how Manuela noticed that . . .” 

3. Avoid generalizations about others (including gender identities, racial/ethnic groups, class status etc). 

4. Use “I” rather than “you” language; you can only speak for yourself and your experiences. 

5. Ask questions when you don’t understand. 

6. Be aware of your assumptions and avoid essentialist comments (ie. statements that assume certain 

experiences are universal). 

7. Be willing to be intellectually uncomfortable. 

8. If someone says an idea or question that helps your own learning, say “thank you” or give them two 

snaps.  

9. If someone says something that hurts or offends you, do not attack the person. Say “Ouch” and explain 

why the comment—not the person—hurt your feelings.  

10. Step up, then step back; share the talking time.  

11. Support your position with reading annotations, class notes, and course texts. Avoid personal 

revelations and anecdotes unless they are relevant to course topics. 

 

The School of Integrative Studies, an intentionally inclusive community, promotes and maintains an equitable 

and just work and learning environment. We welcome and value individuals and their differences including race, 

economic status, gender expression and identity, sex, sexual orientation, ethnicity, national origin, first language, 

religion, age and disability. We value our diverse student body and desire to increase the diversity of our faculty 

and staff. 

• We commit to supporting students, faculty and staff who have been the victims of bias and discrimination. 

• We promote continuous learning and improvement to create an environment that values diverse points of 

view and life experiences.  

• We believe that faculty, staff and students play a role in creating an environment that engages diverse 

points of view. 
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• We believe that by fostering their willingness to hear and learn from a variety of sources and viewpoints, 

our students will gain competence in communication, critical thinking and global understanding, aware of 

their biases and how they affect their interactions with others and the world.  

 

Our commitment to creating an inclusive learning community requires personal responsibility. I take that 

responsibility seriously in the classroom and in writing assignments.  In line with this, when speaking and 

writing: 

• Use LGBTQ, lesbian, gay, bisexual, trans, or queer instead of “homosexual”  

• Use woman and man instead of “female” or “male” 

• Use black women, black men instead of “the black man” or “the black woman” 

• Do not use “the N word” unless quoting (even then, try to avoid it especially when speaking).  

• Use Black or African American instead of “Negro” or “Colored.”  

• Use person first language (person with a disability instead of disabled person). 

 

Instructor Communication Policy 

I am available to hear your concerns, to discuss course topics, and to provide strategies for your academic success. 

If you would like to schedule an appointment, please let me know and we can work out a time to virtually meet. 

I am available via a phone call, Google Voice, or a live ZOOM chat.  If you would like to schedule a meeting 

with me, send me an email with three date/time options that you are available. 

 

I will respond to your email inquiries within 24 hours during the week (Monday through Friday). I do my best to 

be responsive on the weekends, but I am human and need a bit of rest and relaxation with my family. Let’s make 

this a great semester! 

 

Coronavirus Resources  

Mason’s website on Coronavirus/COVID-19 (https://www2.gmu.edu/coronavirus) is the official source for 

university updates. It also provides information and resources regarding the university’s response for students, 

faculty and staff. Please check this webpage regularly for updates. If you have individual concerns about the 

university’s response, please contact safety@gmu.edu.  

 

Campus Closure 

If the campus closes or class is canceled due to weather or other concern, students should check Blackboard [or 

other instruction as appropriate] for updates on how to continue learning and information about any changes to 

events or assignments. 

 

Student Privacy and Video Recordings:  

All course materials posted to Blackboard or other course site are private; by federal law, any materials that 

identify specific students (via their name, voice, or image) must not be shared with anyone not enrolled in this 

class. 

• Our synchronous class meetings may be recorded via web-conferencing software. I will occasionally 

share recorded sessions with students who are unable to attend class. 

• Video recordings of class meetings that include audio or visual information from other students are 

private, must be viewed privately, and not shared with others.  

 

 

 

Email Communication: 

https://www2.gmu.edu/coronavirus
mailto:safety@gmu.edu
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Electronic mail is a valuable tool.  I will, from time to time, send emails to the class, and I am happy to respond 

to your email messages provided you bear in mind the following points.  Emailing a faculty member is not the 

same as texting a friend or family member. In academic and professional settings, all emails should have a 

descriptive subject line (“Question about assignment”), begin with a respectful salutation (“Prof. Manuel-Scott”), 

and conform to standard English with proper punctuation and capitalization. Your email message must 

appropriately address me, include your name, and maintain a polite tone even if you are frustrated or upset. Do 

not use instant message abbreviations.  All correspondence should take place via your Mason email account.  If 

you have not activated you Mason email account, go to https://mail.gmu.edu/, and select “activate account.” 

Please allow 24-48 for an email response from me. If I do not respond within 48 hours, you may send a polite 

reminder. Please note that I may not answer email sent after 8pm on weekdays and not at all on weekends. You 

are also encouraged to arrange virtual one-on-one meetings with me if you want to discuss a grade, need 

assistance, or just want to chat.  

University Policies 

 

Honor Code, Plagiarism, Collaboration  

It is expected that students adhere to the George Mason University Honor Code as it relates to integrity regarding 

coursework and grades.  When you enrolled in this course you agreed to abide by the university's Honor Code 

and it reads as follows: 

 

To promote a stronger sense of mutual responsibility, respect, trust, and fairness among all members of the 

George Mason University Community and with the desire for greater academic and personal achievement, we, 

the student members of the university community, have set for this Honor Code: Student Members of the George 

Mason University community pledge not to cheat, plagiarize, steal, or lie in matters related to academic work. 

 

The Honor Code does not preclude collaborative work, such as informal discussions and studying in communities. 

Nor does it preclude assigned group work. The Honor Code does require that the work that a student, as an 

individual, turns in is ultimately the product of his/her own individual synthesis or integration of ideas, and that 

the work a group turns in is ultimately the product of the group's collective ideas. If you are uncertain of the line 

between collaboration and cheating, you should see me before turning in an assignment.  

 

You must always cite your sources - if you do not, it is plagiarism. Plagiarism means taking someone else's ideas 

or words and presenting them as your own without proper attribution of the source. You must correctly and 

consistently use APA, Chicago, or MLA citation style. This includes copying materials directly from the Internet. 

If you feel uncertain about any aspect of the Honor Code, you should discuss your concerns with me proactively 

(i.e., before turning in a piece of work).  

 

More information about the Honor Code, including definitions of cheating, lying, and plagiarism, can be found 

at the Office of Academic Integrity website at https://oai.gmu.edu 

 

Please remember that no grade is important enough to justify academic misconduct. Should you experience 

extreme academic anxiety there are resources on campus to assist you during stressful moments. Please reach out 

to me or one of the University offices offering writing assistance, study skills, or counseling.  

 

 

https://mail.gmu.edu/
https://oai.gmu.edu/honor-code/
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Creating an Inclusive Learning Environment 

 

Gender Inclusive Language:  

Language is gender-inclusive and non-sexist when we use words that affirm and respect how people describe, 

express, and experience their gender. Gender-inclusive/non-sexist language acknowledges people of any gender 

(for example, first year student versus freshman, chair versus chairman, humankind versus mankind, etc.). It also 

affirms non-binary gender identifications and recognizes the difference between biological sex and gender 

expression. Students may share their pronouns and names, and these gender identities and gender expressions 

should be honored.  

 

Beginning spring 2020, Mason will allow students and employees to use a chosen or preferred first name and 

indicate their pronouns where possible (i.e.: class rosters, Blackboard, and PatriotWeb). See here for additional 

information: https://registrar.gmu.edu/updating-chosen-name-pronouns/ 

 

Sexual Misconduct and Interpersonal Violence 

George Mason University is committed to providing a learning, living and working environment that is free from 

discrimination, and we are committed to a campus that is free of sexual misconduct and other acts of interpersonal 

violence in order to promote community well-being and student success. We encourage students who believe that 

they have been sexually harassed, assaulted or subjected to sexual misconduct to seek assistance and 

support. University Policy 1202 Sexual Harassment and 

Misconduct (http://universitypolicy.gmu.edu/policies/sexual-harassment-policy/) speaks to the specifics of our 

process, our resources, and the options available to you.  

  

Confidential student resources are available on campus at the Student Support and Advocacy Center 

(http://ssac.gmu.edu/), Counseling and Psychological Services (http://caps.gmu.edu/), and Student Health 

Services (http://shs.gmu.edu/).  

 All other members of the University community (including faculty, except those noted above) are not considered 

confidential resources and are required to report incidents of sexual misconduct to the University Title IX 

Coordinator.  For a full list of resources, support opportunities, and reporting options, contact the Title IX 

https://registrar.gmu.edu/updating-chosen-name-pronouns/
http://universitypolicy.gmu.edu/policies/sexual-harassment-policy/?_ga=2.94227165.1364438867.1499346356-1286492189.1460059294
http://universitypolicy.gmu.edu/policies/sexual-harassment-policy/?_ga=2.94227165.1364438867.1499346356-1286492189.1460059294
http://universitypolicy.gmu.edu/policies/sexual-harassment-policy/
http://ssac.gmu.edu/
http://caps.gmu.edu/
http://shs.gmu.edu/
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Coordinator, at http://diversity.gmu.edu/title-ix, at 703-993-8730, or in the Compliance, Diversity, and Ethics 

office in the Aquia Building, Suite 373. 

   

Disabilities and Academic Accommodations 

I believe we all learn differently and your success in this class is important to me. This class seeks to become an 

always improving model of inclusion and it assumes that we will all need some accommodations in this class 

during the semester. 

 

If you have a documented learning disability or other condition that may affect academic performance you should: 

1) make sure this documentation is on file with Disability Services (SUB I, Rm. 4205; 993-2474; 

http://ods.gmu.edu) to determine the accommodations you need; and 2) talk with me to discuss your 

accommodation needs.  

 

If you have contacted the Office of Disability Services and are waiting to hear from a counselor, please tell me 

so that I can work with you in the interim. When you qualify for accommodations, the ODS staff will give you a 

form detailing appropriate accommodations for your instructor. In addition to providing me with the appropriate 

form, please take the initiative to discuss required accommodations at the beginning of the semester and as needed 

during the term. I am eager to do whatever I can to learn more about the different ways that I can support every 

student in my classroom. We will work together to provide the resources needed for your success. 

 

Statement of Collegiate Compassion 

I believe we learn best when we can show up as whole and healthy people. To learn effectively we need to have 

basic security: a roof over our head, a safe place to sleep, a stable place to live, and enough food to eat. If you are 

struggling to meet any of these basic needs please talk to me, visit our campus food pantry 

(https://ssac.gmu.edu/patriot-pantry/), or reach out to other Mason resources. Remember, asking for assistance 

and advocating for yourself is an important part of your collegiate experience. I am here to help, and YOU are 

not alone. 

 

Mental Health and Wellness 

Audre Lorde once said, “Caring for myself is not self-indulgence, it is self-preservation, and that is an act of 

political warfare.” Sit with Lorde’s wisdom and understand that your wellness (physical and mental)is an act of 

power and perseverance. As such, I plan to model wholeness and wellness in our class this semester. I will remind 

us to breathe, find silence, seek pockets of peace, and generate joy. Together we will have fun, laugh, work hard, 

challenge ourselves, hold silence, and inspire each other.  

 

If you are experiencing feelings of anxiety, panic, depression, sadness during the semester Student Health Services 

and Counseling and Psychological Services Offices (703-993-2380) provides a range of resources to assist and 

support you. Students can call (703-993-2831) or walk-in during open hours to schedule an appointment to talk 

with a healthcare provider. If you or someone you know experiences a mental health crisis or emergency, seek 

help immediately. Call 911 for local emergency services, the National Suicide Prevention Lifeline (1-800-273-

8255), or text the Crisis Text Line (741-741) anytime. I am also available to speak with you about stresses related 

to your work in my course.  

 

Children in the Classroom 

All breastfeeding babies are welcome in class to support the parent-child breastfeeding relationship. I believe 

students should not have to choose between breastfeeding their baby and pursuing their educational goals. Older 

children are also welcome in the class. If you encounter unforeseen childcare options, I allow children in the 

http://diversity.gmu.edu/title-ix
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classroom as long as they are not disruptive. Parents exercising this option (as an occasional and not long-term 

solution) should sit near the exist so that they can leave the classroom with limited disruption. Advance notice is 

appreciated, and I ask that all students assist in creating a welcoming environment for all classmates who are 

parents and caregivers. Do not hesitate to reach out to me via email or text to communicate your needs. 

 

Religious and Cultural Observances  

Some course assignments may be in close proximity to religious or cultural observances. If an assignment creates 

a conflict, please talk to me in advance so we can make appropriate arrangements.  

 

Writing Center  

The services of the Writing Center are available on-line. Occasionally, I will refer students to the Writing Center 

and I take these referrals very seriously. If I refer you to the Writing Center, I hope you will take advantage of 

their services. See their website for info about locations and numbers: http://writingcenter.gmu.edu/  

 

Dictionary  

One of the core goals of this course is to equip students with a critical vocabulary for discussing and questioning 

constructions of race, gender, and class. Many reading are analytically and textually difficult so make sure you 

have good dictionary while reading our assigned material. If you do not have a dictionary (paper or virtual), you 

should use Mason’s subscription to the Oxford English Dictionary (OED), which is available online through the 

library website https://www-oed-com.mutex.gmu.edu. 

 

 

 

 
 

 

https://www-oed-com.mutex.gmu.edu/
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Participatory Engagement 

This class does not have an attendance policy; however, there is an expectation of full engagement. Full ACTIVE 

participatory engagement can look many ways and include a variety of contributions to our class sessions. 

Students may reference specific quotes from assigned text to deepen our discussions (orally or in the chat box if 

we are meeting via Zoom), ask classmates to clarify or ground their statements in a reading, or shift (with care) 

the direction of discussion, or acknowledge the difficult emotional temperature of the classroom). In addition, if 

you are a student who tends to speak a lot, rather than silence yourself through self-censorship, consider turning 

contributions into critical questions.  

My expectation is that students will be actively and passionately engaged in their intellectual journey by 

contributing to our class discussions and consistently participating in all aspects of our class sessions and 

collaborative learning opportunities.  If you encounter any barriers to effective engaged participation, you should 

meet with me at the earliest possible time. Do not wait until the end of the semester to inform me of any challenges.  

I believe in extending grace and making reasonable accommodations. However, there is a limit to absenteeism. 

Students who miss multiple class sessions (more than two), consistently arrive late, or repeatedly leave early are 

not fully participating in the course. Participation is crucial and regular punctual attendance is a student obligation.  

If you become ill, are required to quarantine, or have unique needs that interfere with your full and engaged 

participation, please reach out to me immediately. I will work with you individually to determine how to support 

your learning. 

“Shit Happens” Policy 

Due dates for every assignment are provided on the course schedule. However, I know that sometimes “shit 

happens” and life can take an unexpected turn. When this occurs, do not panic because you may still turn in late 

assignments. 

 

The specific reason WHY you were unable to submit an assignment on time does not matter. For example, perhaps 

you were overwhelmed studying for an exam in another class. No problem. You can still submit your assignment 

for this class. Or, did your car break down and you couldn’t get home in time to submit your notes? No problem. 

You can still turn it in. Or, did you go hiking at the National Manassas Battlefield Park (as a COVID-safe activity) 

and stumble into some poison ivy? Are you too miserable and itchy to complete your individual synthesis essay? 

No worries. I do not need an excuse or doctor’s note. I don’t need to determine whether your explanation is 

plausible, honest or reasonable.  

 

When “shit happens” and life takes an unexpected turn, you have access to a “shit happens” 48 hour pass. The 

pass (used together as 48hrs or separately (24hrs + 24hrs) allows you to submit an assignment (or two separate 

assignments) late without penalty. You do not need to explain to me why you need the extension: simply place 

“shit happens” on the top of the late assignment submitted to Blackboard and note how many of your “shit 

happens” days you are using. Once you’ve exhausted your “shit happens” days, point deductions will occur for 

any assignment submitted after the extension or deadline. You may NOT use your “Shit Happens” extension for 

the midterm or final exam. 

 

Course Warning 

Please note that this course is reading intensive. A significant amount of the workload for this course will be in 

reading all of the assignments and completing collaborative assignments. Some students may find the reading 

assignments a major challenge; therefore, plan accordingly.  
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Assignments (Individual and Collaborative) 

Transformative learning is not linear or teleological – moving in a straight line from unknown to known – but 

rather messy, layered, complicated, and interconnected nodes of ideas, stories, experiences, histories that are 

exposed (made legible and seen) only when examined in relationship to one another. That is the purpose of the 

individual and collaborative assignments – to help students deepen, widen, synthesize, and share their 

understanding of key course concepts and make meaning out of course material.  

 

Assignments: 

1. Collaborative Annotations 

2. Double Dutch Concept Mapping 

3. Collaborative Note Taking 

4. Final Essay 

 

Collaborative Annotation and Note Taking 

All of us—students and instructor—will be actively learning in this course. We will teach each other and learn 

from each other as we co-create our learning community. The practice of co-creation requires full participation, 

and I am interested in being in a class in which everyone is prepared, curious, and engaged. Our collaborative 

annotating and note taking serve as the analytic foundation for deepening our intellectual experience. Together, 

we will build a communal learning environment, promote active reading, and deepen analysis of course material.  

 

Students will students work together to co-create a set of notes, a parallel dialogue to the class lecture, with 

an assigned note taking team. During class, note takers will record their notes in a Google doc as a 
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collaborative space. Students, at the same time, can read, write, and edit in the collaborative Google space. 

Changes to notes are merged automatically. 

 

Note Taking Guidelines:  

During each class session students should contribute the following: (1) capturing key concepts/terms (2) 

finding connections – points of continuity - across weeks (3) and synthesizing/cleaning-up notes.  

 

Lecture notes should highlight essential concepts discussed, identify the context the term/concept introduced, and 

write a Black Girlhood/Black Feminist relevant definition. The definition should be clear and engage historical 

complexities.  Students should also provide concrete examples of how concepts connect with course themes across 

multiple weeks. This step encourages students to reflect on assigned readings, prior lectures, current events, and 

class discussions. 

 

Complete, cleaned-up, and synthesized notes due by 11:59 PM following class. You may use a “shit happens” 

pass if you are unable to meet the 11:59 PM deadline.  

 

Out of 13 potential note taking opportunities, students will participate in 10 collaborative note taking sessions 

during the semester. 

 

Annotations Grading Point System:  

• 35 points = Excellent work fulfills all the "competent" requirements PLUS frequent and consistent 

marginalia throughout the text (not bunched in one section)  

• 30 points = Competent work is completed on time and demonstrates rigor, a serious commitment to 

annotating assigned texts (with specificity and detail), and critical engagement with classmates.   

o To improve:  

▪ Mark and engage challenging concepts  

▪ Include more observations and connections to other assigned texts  

▪ Maintain consistent marginalia throughout the text.  

• 25 points = Emergent work fulfills some of the requirements and but shows incomplete effort. Follow 

suggested steps for improvement.   

• 20 points = Novice work fulfills few of the requirements and shows limited effort.   

 

Annotations Guidelines: 

Remember your annotations should be generative - posing questions, offering responses, referencing lectures, 

conceptually linking other assigned texts. Excellent and competent annotations include (at a minimum) the 

following:  

• Identification of 8-10 important points (include reason for significance).  

• Inclusion of 3-5 quotations from OTHER assigned texts that connect to reading. 

• Identification of how the reading connects to course topics and concepts. 

• Identification of how the reading connects to class lectures/discussions. 

• Identification and definition of central (and/or difficult) terms.   

Annotation Tips:  

• Highlighting 3-5 “aha” moments and be sure to note the cause of the “aha.”  

• Integration of relevant images or videos.  

• Integration of current events/media to advance arguments.  
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• 4-5 generative (open ended) questions for colleagues to consider.  

• Notation on how a specific passage verifies or disproves assumptions or arguments in comparative 

readings.  

• Queries regarding a confusing passage.  

 

 

 
 

Double Dutch Concept Mapping (a collaborative assignment) 

I played Double Dutch as a little Black girl. It is a Black tradition that continues west coast to east coast.  In the 

North and in the South girls jump, spin, and flip without missing a beat. In cities and in small towns girls know 

you can’t Double Dutch alone – you need your crew. Double Dutch embodies self-expression, individuality, 

sisterhood, and cultural resistance.  As an embodied liberatory practice, Double Dutch provides Black girls a 

space for being heard, seen, and valued.  

 

Our Double Dutch Mapping will honor the Black girl tradition. We will create a critical learning space that calls 

in and supports all jumpers. Each class will have 2-3 students initiating our Double Dutch Mappings. Each 

jumper (student) will collaboratively create a concept map on a white board at the beginning of class that 

visually represents individuals, events, and key ideas covered in assigned readings. Within a concept map, 

students should depict cause-and-effect relationships, theory and derivative theories, and theme and sub-themes.  

Collaborative concept maps should identify define and directly engage at least 12- 15 essential terms/concepts. 

Like Double Dutch, jumpers will seamlessly switch (tag in/tag out) between jumpers and in real time construct 

a conceptual map.  

 



 

 

 

 

13 

 

 
 

 

Black Girl Visual Album: Final Exam 

This semester, we will read, discuss, and engage a significant amount of material, including lectures, videos, 

documentaries, journal articles, book chapters, and novels. Your final exam encourages you to sort, interpret, 

reflect, synthesize, and make meaning out of the assigned material.  

 

You must think critically about black girlhood theories/concepts covered this semester and how they might help 

you excavate your truths, power, and beauty. You will compose an autobiographical visual album. The visual 

album must offer a visually compelling autobiographical narrative rooted in Black girl/Black feminist theorizing.  

 

Visual Album Details 

• must incorporate at least 3 visual communication modes (moving, audio, oral discourse, still images, etc.) 

• must employ course appropriate Black girl/feminist terms, concepts, and theories  

• must be a minimum of 5 minutes (max. 10 minutes long). If your video is more than 10 minutes, it will NOT 

be accepted. 

 

For undergraduates, an essay should accompany the album. The undergraduate essay must articulate how the 

album is explicitly linked to assigned readings, meaningfully synthesizes course themes, and makes original 

connections across course concepts. More details will be provided. 
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Graduate Student Requirement: 

Graduate students will a 20-25-page research paper. Topics should be selected in collaboration with Dr. 

Manuel-Scott. 

*** 

Grading Evaluation Structure (3 Credits) 

Mid-Semester Check-in with Dr. Manuel-Scott   EC 

Double Dutch Concept Mapping (x2)    20% 

Collaborative Note Taking (x10)      20%  

Collaborative Annotations (x7)     40%    

BG Visual Album Final Exam     20%  

 

Required Books 

You must purchase (or borrow) the following books: 

• Toni Morrison, Bluest Eye (Vintage International, 2007) [Buy at campus bookstore, purchase online, or 

locate at local library] 

• Aria S. Holliday, The Black Girlhood Studies Collection (Women’s Press, 2019) 

• Renee Watson, Piecing Me Together (Bloomsbury, 2018) 

 

All additional readings are available via our class Google Docs folder as a PDFs.  

Our syllabus is a living document and there will be changes throughout the semester.  Any updates or revisions 

will be announced in class and made available via Blackboard 

SEMESTER  SCHEDULE 

 

DATE READING ASSIGNMENT 

(TO BE COMPLETED BEFORE CLASS) 

DUE DATES 

August 25 

 

Week 1: Intro (Roll Call)  

Introduce syllabus and course expectations  

 

 

September 

1 

Week 2: Lost Ones 

Ruth Nicole Brown, “Foreword: Fire with Light,” The Black Girlhood 

Studies Collection (BGSC)  

 

Aria S. Halliday, “Introduction,” The Black Girlhood Studies 

Collection (BGSC) 

 

Ashley L. Smith, “Theorizing Black Girlhood,” The Black Girlhood 

Studies Collection (BGSC) 

 

 

 

September 

8 

Week 3: Ex-Factor 

Saidiya Hartman, “Venus in Two Acts,” Small Acts (June 2008), 1-14  

 

 

DD Jumpers: 



 

 

 

 

15 

 

Jen Katshunga, “Contesting Black Girlhood(s) beyond Northern 

Borders: Exploring a Black African Girl Approach,” The Black 

Girlhood Studies Collection (BGSC) 

 

September 

15 

Week 4: To Zion 

Miranda A. Green-Barteet, "The Loophole of Retreat": Interstitial 

Spaces in Harriet Jacobs's "Incidents in the Life of a Slave Girl," South 

Central Review, Vol. 30, No. 2 (Summer 2013), pp. 53-72 

 

“Youthful Girls and Prematurely Knowing Girls: Antebellum Black 

Girlhood,” Black Girlhood in the Nineteenth Century 

 

DD Jumpers:  

September 

22 

Week 5: Doo Wop (That Thing) 

 

“Introduction: Growing Up with the Double Bind 1930-1954,” 

Crescent City Girls 

 

“Suppose They Don’t Want Us Here? Mental Mapping of Jim Crow 

New Orleans,” Crescent City Girls pp. 25-29 

DD Jumpers: 

September 

29 

 

Week 6: Superstar 

 

Kayla J. Smith, “Reforming Black Girlhood and Sexuality at the 

Missouri State Industrial Home for Negro Girls, 1930-1948,” Crimson 

Historical Review 

 

 Mary Zaborskis, “Queering Black Girlhood at the Virginia Industrial 

School,” Signs: Journal of Women in Culturew and Society (2020) vol 

45, no 2 

 

 

DD Jumpers: 

October 6 

 

Week 7: Final Hour 

 

Screen Eve’s Bayou in class. 

 

 

October 

13 

Week 8: When It Hurts So Bad 

 

Toni Morrison, Bluest Eye (Vintage 2007) Read all. 

 

DD Jumpers: 

      

October 

14 

                       

 Mid-Semester Check-in 

Deadline for Extra 

Credit 

October 

20 

Week 9: I Used to Love Him 

 

Shaunasea Brown, “Take the Kinks Out Your Mind, Not Your Hair: 

The Politics of Black Canadian Girls’ Hair and Self-Love,” The Black 

Girlhood Studies Collection (BGSC) 

 

DD Jumpers: 



 

 

 

 

16 

 

Pharren Miller, “Crown Under Siege: Policing of Black Girls’ Hair” 

Forbes and Fifth (University of Pittsburg)  

 

 

October 

27 

Week 10: Forgive Them Father 

 

Ileana Jimenez, “Lessons in Transgression: #BlackGirlsMatter and the 

Feminist Classroom,” Meridians 15.1 (2016) 7-39  

 

Dominique C. Hill, “Blackgirl, One Word: Necessary Trransgressions 

in the Name of Imagining Black Girlhood,” Cultural Studies/Cultural 

Methodologies (2019), 275-283. 

 

 

DD Jumpers: 

November 

3 

 

Week 11: Every Ghetto, Every City 

 

Amoni Thompson-Jones, “The Politics of Black Girlhood and a 

Ratchet Imaginary,” The Black Girlhood Studies Collection (BGSC) 

 

Will screen Pariah in class. Be sure to read assigned chapter prior to 

our class session. 

 

DD Jumpers: 

November 

10 

 

Week 12: Nothing Even Matters 

 

Caroline K. Kaltefleiter and Karmelisha M. Alexander, “Self-Care and 

Community: Black Girls Saving Themselves,” The Black Girlhood 

Studies Collection (BGSC) 

 

Sheri K. Lewis, “Pushing the Limits in Black Girl-Centered Research: 

Exploring the Methodological Possibilities of Melt Magazine,” The 

Black Girlhood Studies Collection (BGSC) 

 

 

DD Jumpers: 

November 

17 

Week 13: Everything is Everything 

 

Monique W. Morris, Pushout: The Criminalization of Black Girls in 

Schools (2015) 1-55  

 

Watch Pushout in class. Be sure to read assigned chapter prior to our 

class session. 

 

 

 

November 

24 

Week 12: The Miseducation of Lauryn Hill 

 

***Fall Break*** 

 

 

December 

1 

 

Week 13: Can’t Take My Eyes off of You  

Renee Watson, Piecing Me Together (2017) 

 

 

DD Jumpers: 

 



 

 

 

 

17 

 

December 

8 

 

Week 14: Tell Him 

Exam Due 
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