
PSYCHOLOGY 892: FOUNDATIONS OF EVIDENCE-BASED THERAPY 
 
Instructor: Keith Renshaw Day/Time: Thu 1:30 – 4:10 
Email: krenshaw@gmu.edu Location: Innovation 330 
Office: David King Hall 2006 Office Hours: By appointment 
 
 
Course Description 

This course is designed to begin preparing you as a professional therapist by providing you with a full introduction 
to key theoretical and evidence-based foundations of therapy. We will review the basic theories underlying 
different therapeutic orientations, as well as the literature on evidence-based therapeutic practice, including 
common factors of effective therapy and specific techniques that have been shown to be effective with a range of 
conditions. We will also explore how therapist and client identity can interact in therapy, and how to effectively 
broach sensitive issues (e.g., sexual history and preferences, substance use, experiences of racism and 
oppression) with clients. 

This course will utilize several modes of learning, including readings, lecture, discussion, personal reflections, 
example video/audio recordings, homework, and role plays. 
 
Learning Outcomes 

1. Appreciate the importance of the therapeutic relationship for effective therapy, and develop a basic level of 
competence in establishing and maintaining effective relationships with recipients of services 

2. Understand how aspects of your own personal/cultural history, attitudes, and biases may affect how you 
understand and interact with people different from yourself, and develop a basic level of ability to integrate 
awareness and knowledge of individual and cultural differences in the conduct of your role as therapist 

3. Learn basic tenets, principles, and techniques of major theoretical orientations underlying therapeutic 
approaches, specifically including psychodynamic, humanistic, existential, and cognitive-behavioral 

4. Achieve a basic level of competence in conducting an effective intake and developing a conceptualization and 
evidence-based intervention plan specific to service delivery goals 

5. Develop a beginning level of competence in motivational interviewing and basic behavioral techniques 

6. Begin to learn how to effectively monitor treatment response 

7. Begin to actively seek and demonstrate openness and responsiveness to feedback and supervision 

8. Begin to develop your professional identity as a therapist, an understanding of how your personal identity can 
impact your professional role, and an ability to behave in ways that demonstrate integrity, deportment, 
professional identity, accountability, and concern for the welfare of others 

 
Assignments, Exams, and Grade 

1. Class Preparation and Participation 15%. To get the most from this course, students need to engage in 
discussion of material, role plays of various therapeutic activities, and feedback to each other and the 
instructor. It is expected that students will participate regularly in class activities and discussions. Each week 
when no other assignments are due, each student is expected to come to class with notes or 
questions about readings that will be shared in the context of class discussions. If you anticipate 
difficulties with the class participation, please reach out to the instructor to develop a plan. 

2. Practice Interviews (2) 20%. Students will complete 1 practice intake interview (overlapping with the college 
student volunteer assignment in PSYC 811) and 1 motivational interview. Students will conduct the 
motivational interview with a classmate, using prepared role plays. Each interview is worth 10% of the grade. 

3. Interview Reflection/Supervision Preparation Papers (2) 20%. Students will complete a brief (approx. 2 single-
spaced pages) review of each interview prior to supervision, including: (a) what the student thought went well, 
(b) what the student thought did not go well, and (c) what would be most useful to receive feedback on. 

4. Final Intake Interview 15%. This assignment will draw on the same comprehensive assessment that you do in 
the context of PSYC 811. The instructor will review the intake interview portion of the comprehensive 
assessment for professionalism, rapport, comprehensiveness in covering relevant domains, efficiency, 
cultural humility, and broaching of difficult topics. 

mailto:krenshaw@gmu.edu


5. Take-home Midterm Exam 15%. Students will complete a brief, essay-based take-home exam assessing key 
learning outcomes partway through the semester. 

6. Take-home Final Exam 15%. Students will complete a brief, essay-based take-home exam assessing key 
learning outcomes during finals week. 

 
Classroom Climate 

George Mason and the Psychology Department seek to create a learning environment that fosters respect for 
people across identities. We welcome and value individuals and their differences, including gender expression 
and identity, race, economic status, sex, sexuality, ethnicity, national origin, first language, religion, age and 
ability. We recognize that everyone comes from different backgrounds – those differences enhance our learning 
and understanding of the experiences of others. This class involves intensive, personal work. We expect all 
students and instructors to maintain respect for others and to contribute to a supportive environment. 

Moreover, George Mason and the Psychology Department are committed to providing a learning, living and 
working environment that is free from discrimination and other acts of interpersonal violence. We encourage 
students who believe that they have been sexually harassed, assaulted or subjected to sexual misconduct to seek 
assistance and support through Mason’s Title IX Office, the Student Support and Advocacy Center (703-380-
1434) or Counseling and Psychological Services (703-993-2380). Students who believe they have been subject to 
other forms of discrimination are encouraged to report this incident to Mason’s Compliance, Diversity, and Ethics 
Office. Of note, as instructors, Kevin and I are designated as “Responsible Employees” and required to report all 
disclosures of sexual assault, interpersonal violence, and stalking to Mason’s Title IX Office. That office will then 
follow up with students to provide resources and assistance. 
 
Communications and Technology 

It is possible that we will need to meet remotely for some of the semester, due to the pandemic. If this occurs, 
Zoom links will be distributed. Please plan to login fully, rather than use the dial-in number, unless dial-in is 
needed. If you are comfortable, please use your video – however, if you prefer not to, that is fine.  

All course materials posted to Blackboard or other course site are private to this class; by federal law, any 
materials that identify specific students (via their name, voice, or image) must not be shared with anyone not 
enrolled in this class. Similarly, any videorecordings of class meetings that include audio, visual, or textual 
information from other students are private and must not be shared outside the class. Any live video conference 
meetings (e.g. Collaborate or Zoom) that include audio, textual, or visual information from other students must be 
viewed privately to the extent possible, and should not be shared with others in your household or recorded and 
shared outside the class. When discussing case material, please ensure you have a way to listen to the class 
discussion privately, either with headsets or by using a phone for audio. 

I understand that many students use electronic devices to take notes, and if meeting remotely, electronic devices 
will be necessary to login to class. Because of the potential for distraction, I request that you disable all forms 
of communication, specifically including email and social media, during class. If you anticipate needing 
access to such communication during class, please inform me ahead of time.  

Mason uses electronic mail to provide official information to students. Examples include communications from 
course instructors, notices from the library, notices about academic standing, financial aid information, class 
materials, assignments, questions, and instructor feedback. Students are responsible for the content of university 
communication sent to their Mason e-mail account and are required to activate that account and check it 
regularly. Readings from instructors will be provided by email or through Blackboard. 

The instructor will notify the class of any cancellations or changes to the schedule by email. 
 
Gender Identity and Pronoun Use 

If you wish, please share your name and gender pronouns with me and how best to address you in class and via 
email. I use he/him/his, and you may address me as Keith, in email and verbally. 
 
Disabilities 

Disability Resource Services (DRS) at George Mason University is committed to providing equitable access to 
learning opportunities for all students by upholding the laws that ensure equal treatment of people with disabilities. 
If you are a student with a disability and you need academic accommodations, please see me and contact the 
DRS by phone at 703-993-2474, by email at ods@gmu.edu, or in the Student Union Building I, Suite 2500. 

https://diversity.gmu.edu/sexual-misconduct
http://ssac.gmu.edu/
https://caps.gmu.edu/
https://diversity.gmu.edu/intake-form-0
https://diversity.gmu.edu/intake-form-0
mailto:ods@gmu.edu


Academic Integrity 

The integrity of the University community is affected by the individual choices made by each of us. George Mason 
University has an Honor Code, which requires all members of this community to maintain the highest standards of 
academic honesty and integrity. Cheating, plagiarism, lying, and stealing are all prohibited. It is every student’s 
responsibility to familiarize himself or herself with the Honor Code, which is available at: http://oai.gmu.edu/the-
mason-honor-code-2/. Three fundamental and rather simple principles to follow at all times are that: (1) all work 
submitted be your own; (2) when using the work or ideas of others, including fellow students, give full credit 
through accurate citations; and (3) if you are uncertain about the ground rules on a particular assignment, ask for 
clarification. No grade is important enough to justify academic misconduct. Plagiarism means using the exact 
words, opinions, or factual information from another person without giving the person credit. Writers give credit 
through accepted documentation styles, such as parenthetical citation, or endnotes. Paraphrased material must 
also be cited, unless the instructor states otherwise. If you have any doubts about what constitutes plagiarism, 
please see me. All violations of the Honor Code will be reported to the Honor Committee. 
 
 

CLASS SCHEDULE 
 
1/31 Final Day to Add    2/14  Final Day to Drop (50% tuition refund) 
2/7 Final Day to Drop (100% tuition refund)  2/15-3/1 Unrestricted Withdrawal Period 
 

Week Date Topic Assignments/Readings Due 

Introduction 

1 1/27 

 

Class Overview 
Overview – History of Therapy 
Personal & Social Identities 
 

 

Benjamin (2005) pp. 23-27 
Cautin (2011) 
DeLeon et al. (2011) 
O’Shaughnessy & Speir (2018) 
Hwang (2016)  
 

2 2/3 

 

Epistemology 
Philosophy of Science 
History of Therapy Research 
 

 

Truncellito (2021) 
Rieken & Gelo (2015) 
Braakmann (2015) 
 

3 2/10 

 

Cultural Competence/Humility 
Process vs Content 
     Common Factors vs Techniques 
Evidence-Based Practice 
 

 

DeFife & Hilsenroth (2011) 
Bohart & Tallman (2010) 
Nagayama Hall et al. (2016) 
APA Presidential Task Force (2006) 
CAAPS (2018) 
 

4 2/17 

 

Cultural Competence/Humility 
Therapy Logistics 
Intake Assessment 
Broaching Difficult Topics 
 

 

Pettyjohn et al. (2020) 
Quiñones et al. (2017) 
Sommers-Flanagan & Sommers-

Flanagan (2015) Ch 6, Ch 7 (pp. 1-27) 
Solomon et al. (2017) 
 

Foundational Theories 

5 2/24 
 

Psychodynamic Theory & Therapy 
 

 

Practice Intake Interview Due 
Westen (1998) 
Stadter (1996) Ch 3 
Baker & Baker (1987) 
Shedler (2010) 
 

6 3/3 

 

Humanistic Theory & Therapy 
Existential Theory & Therapy 
 

 

Rowan & Glouberman (2017) 
Murphy & Joseph (2016) 
Hoffman et al. (2019) 
Schneider (2019) 
 

7 3/10 

 

Cognitive-Behavior Theory & Therapy 
Transtheoretical Model 

 

Asnaani et al. (2016) 
Beck & Haigh (2014) 

http://oai.gmu.edu/the-mason-honor-code-2/
http://oai.gmu.edu/the-mason-honor-code-2/


 

Prochaska et al. (2008) 
 

Evidence-Based Approaches: Techniques 

8 3/24 
 

Motivational Interviewing 
 

 

Levounis et al. (2017) Ch 2-6 
 

9 3/31 
 

Motivational Interviewing (cont) 
 

 

Levounis et al. (2017) Ch 9 
Iarussi (2020) Ch 5 
Hettema et al. (2005) 
DiClemente et al. (2017) 
 

10 4/7 

 

Behavioral Techniques 
     Behavioral Activation 
     Skills 
CBT for Insomnia 
 

 

Beck (2020) Ch 7, Ch 19 
Speed et al. (2018) 
Lease (2018) 
Garland et al. (2018) 
 

11 4/14 

 

Behavioral Techniques: Exposure 
Cognitive Therapy: Basic Approach 
 

 

Practice MI Due 
Abramowitz et al. (2019) Ch 3-5 
Beck (2020) Ch 1-2, Ch 9 
 

12 4/21 
 

Cognitive Therapy: Techniques 
 

 

Beck (2020) Ch 12-15 
 
 

13 4/28 
 

“Third wave” 
 

 

Dimidjian et al. (2016) 
Podina & David (2018) 
Kelly & Robinson (2018) 
 

Conclusion 

14 5/5 

 

Conceptualization & Treatment Planning 
Wrap-Up 
 

 

Final Intake Due 
Beck (2020) Ch 3 
Beutler et al. (2016) 
Comas-Díaz (2011) 
 

 

Final 
Exam 

 

 

5/13  
 

Take Home Final Exam Due 
 

 
 

Readings 
 
Required Books: 
 
Beck, J. S. (2020). Cognitive behavior therapy: Basics and beyond (3rd ed.) New York, NY: Guilford. 
 
Optional Supplemental Books: 

Abramowitz, J. S., Deacon, B. J., & Whiteside, S. P. H. (2019). Exposure therapy for anxiety: Principles and 
practice (2nd ed.). New York, NY: Guildford. 

Miller, W. R., & Rollnick, S. (2012). Motivational interviewing: Helping people change (3rd ed.). New York, NY: 
Guilford. 

 
Articles, Chapters, and Reports: 

APA Presidential Task Force (2006). Evidence-based practice in psychology. American Psychologist, 61, 271-
285. 

Asnaani, A., McLean, C. P., & Foa, E. B. (2016). Updating Watson & Marks (1971): How has our understanding of 
the mechanisms of extinction learning evolved and where is our field going next? Behavior Therapy, 47, 654-
668. 



Baker, H. W., & Baker, M. N. (1987). Heinz Kohut’s self psychology: An overview. American Journal of Psychiatry, 
144, 1-9. 

Beck, A. T., & Haigh, E. A. P. (2014). Advances in cognitive theory and therapy: The generic cognitive model. 
Annual Review of Clinical Psychology, 10, 1-24.  

Benjamin Jr., L. T. (2005). A history of clinical psychology as a profession in America (and a glimpse at its future). 
Annual Review of Clinical Psychology, 1, 1-30. 

Beutler, L. E., Someah, K., Kimpara, S., & Miller, K. (2016). Selecting the most appropriate treatment for each 
patient. International Journal of Clinical and Health Psychology, 16, 99-108. 

Bohart, A. C., & Tallman, K. (2010). Clients: The neglected common factor in psychotherapy. In B. L. Duncan, S. 
D. Miller, B. E. Wampold, & M. A. Hubble (Eds.), The heart and soul of change: Delivering what works in 
therapy (2nd ed.) (pp. 83-111). Washington, DC: American Psychological Association. 

Braakmann, D. (2015). Historical paths in psychotherapy research. In O. C. G. Gelo, A. Pritz, & B. Rieken (Eds.), 
Psychotherapy research: Foundations, process, and outcome (pp. 39-65). New York, NY: Springer 

CAAPS (2018). Multidisciplinary summit and consensus statement: Evidence-based practice decision-making for 
mental and behavioral health care. Retrieved from: https://caaps.web.unc.edu/wp-
content/uploads/sites/19442/2019/01/CAAPS-Statement-September-2018.pdf 

Cautin, R. L. (2011). A century of psychotherapy, 1860-1960. In J. C. Norcross, G. R. VandenBos, & D. K. 
Freedheim (Eds.), History of psychotherapy: Continuity and change (2nd ed.) (pp. 3-38). Washington, DC: 
American Psychological Association. 

Comas-Díaz, L. (2011). Multicultural approaches to psychotherapy. In J. C. Norcross, G. R. VandenBos, & D. K. 
Freedheim (Eds.), History of psychotherapy: Continuity and change (2nd ed.) (pp. 243-265). Washington, DC: 
American Psychological Association. 

DeFife, J. A., & Hilsenroth, M. J. (2011). Starting off on the right foot: Common factor elements in early 
psychotherapy process. Journal of Psychotherapy Integration, 21, 172-191. 

DeLeon, P. H., Kenkel, M. B., Garcia-Shelton, L., & VandenBos, G. R. (2011). Psychotherapy, 1960 to the 
present. In J. C. Norcross, G. R. VandenBos, & D. K. Freedheim (Eds.), History of psychotherapy: Continuity 
and change (2nd ed.) (pp. 39-62). Washington, DC: American Psychological Association. 

DiClemente, C. C., Corno, C. M., Graydon, M. M., Wiprovnick, A. E., & Knoblach, D. J. (2017). Motivational 
interviewing, enhancement, and brief interventions over the last decade: A review of reviews of efficacy and 
effectiveness. Psychology of Addictive Behaviors, 31, 862-887. 

Dimidjian, S., Arch, J. J., Schneider, R. L., Desormeau, P., Felder, J. N., & Segal, Z. V. (2016). Considering meta-
analysis, meaning, and metaphor: A systematic review and critical examination of “third wave” cognitive and 
behavioral therapies. Behavior Therapy, 47, 886-905. 

Garland, S. N., Vargas, I., Grandner, M. A., & Perlis, M. L. (2018). Treating insomnia in patients with comorbid 
psychiatric disorders: A focused review. Canadian Psychology, 59, 176-186. 

Hettema, J., Steele, J., & Miller, W. R. (2005). Motivational interviewing. Annual Review of Clinical Psychology, 1, 
91-111. 

Hoffman, L., Serlin, I. A., & Rubin, S. (2019). The history of existential-humanistic and existential-integrative 
therapy. In E. van Deurzen, E. Craig, A. Längle, K. J. Schneider, D. Tantam, & S. du Plock (Eds.), The Wiley 
world handbook of existential therapy (pp. 235-246). Hoboken, NJ: Wiley Blackwell. 

Hwang, W.-C. (2016). Culturally adapting evidence-based practices for ethnic minority and immigrant families. In 
N. Zane, G. Bernal, & F. T. L. Leong (Eds.), Evidence-based psychological practice with ethnic minorities: 
Culturally informed research and clinical strategies (pp. 289-308). Washington, DC: American Psychological 
Association. 

Iarussi, M. M. (2020). Integrating motivational interview and cognitive behavior therapy in clinical practice. New 
York, NY: Routledge. 

Kelly, C., & Robinson, D. M. (2018). Dialectical behavior therapy. In A. Vernon & K. A. Doyle (Eds.), Cognitive 
behavior therapies: A guidebook for practitioners (1st ed.) (pp. 209-245). Washington, DC: American 
Counseling Association. 



Lease, S. H. (2018). Assertive behavior: A double-edged sword for women at work? Clinical Psychology: Science 
and Practice, 25(1), e12226. 

Levounis, P., Arnaout, B., & Marienfield, C. (2017). Motivational interviewing for clinical practice: A practical guide 
for clinicians. Arlington, VA: American Psychiatric Association Publishing. 

Murphy, D., & Joseph, S. (2016). Person-centered therapy: Past, present, and future orientations. In D. J. Cain, K. 
Keenan, & S. Rubin (Eds.), Humanistic psychotherapies: Handbook of research and practice (2nd ed.) (pp. 
185-218). Washington, DC: American Psychological Association. 

Nagayama Hall, G. C., Ibaraki, A. Y., Huang, E. R., Marti, C. N., & Stice, E. (2016). A meta-analysis of cultural 
adaptations of psychological interventions. Behavior Therapy, 47, 993-1014. 

O’Shaughnessy, T., & Speir, Z. (2018). The state of LGBQ affirmative therapy clinical research: A mixed-methods 
systematic synthesis. Psychology of Sexual Orientation and Gender Diversity, 5, 82-98. 

Pettyjohn, M. E., Tseng, C.-F., & Blow, A. J. (2020). Therapeutic utility of discussing therapist/client 
intersectionality in treatment: When and how? Family Process, 59, 313-327. 

Podina, I. R., & David, D. (2018). Acceptance and commitment therapy. In A. Vernon & K. A. Doyle (Eds.), 
Cognitive behavior therapies: A guidebook for practitioners (1st ed.) (pp. 177-208). Washington, DC: American 
Counseling Association. 

Prochaska, J. O., Johnson, S., & Lee, P. (2008). The transtheoretical model of behavior change. In S. A. 
Shumaker, J. K. Ockene, & K. A. Riekert (Eds.), The handbook of health behavior change (3rd ed.) (pp. 59-
83). New York, NY: Springer. 

Quiñones, T. J., Woodward, E. N., & Pantalone, D. W. (2017). Sexual minority reflections on their psychotherapy 
experiences. Psychotherapy Research, 27, 189-200. 

Rieken, B. & Gelo, O. C. G. (2015). The philosophy of psychotherapy science: Mainstream and alternative views. 
In O. C. G. Gelo, A. Pritz, & B. Rieken (Eds.), Psychotherapy research: Foundations, process, and outcome 
(pp. 67-92). New York, NY: Springer. 

Rowan, J., & Glouberman, D. (2017). What is humanistic psychology? In R. House, D. Kalisch, & J. Maidman 
(Eds.), Humanistic psychology: Current trends and future prospects (pp. 17-33). New York, NY: Routledge. 

Schneider, K. J. (2019). Existential-humanistic and existential-integrative therapy: Philosophy and theory. In E. 
van Deurzen, E. Craig, A. Längle, K. J. Schneider, D. Tantam, & S. du Plock (Eds.), The Wiley world 
handbook of existential therapy (pp. 247-256). Hoboken, NJ: Wiley Blackwell. 

Shedler, J. (2010). The efficacy of psychodynamic psychotherapy. American Psychologist, 65, 98-109. 

Solomon, D. T., Heck, N., Reed, O. M., & Smith, D. W. (2017). Conducting culturally competent intake interviews 
with LGBTQ youth. Psychology of Sexual Orientation and Gender Diversity, 4, 403-411.  

Sommers-Flanagan, J., & Sommers-Flanagan, R. (2015). Clinical interviewing (5th ed.). Hoboken, NJ: Wiley & 
Sons. 

Speed, B. C., Goldstein, B. L., & Goldfried, M. R. (2018). Assertiveness training: A forgotten evidence-based 
treatment. Clinical Psychology: Science and Practice, 25(1), e12216. 

Stadter, M. (1996). Object relations brief therapy: The therapeutic relationship in short-term work. Northvale, NJ: 
Jason Aronson, Inc. 

Truncellito, D. A. (2021, January 25). Epistemology. The Internet Encyclopedia of Philosophy, ISSN 2161-0002. 
Retrieved from https://iep.utm.edu/epistemo/ 

Westen, D. (1998). The scientific legacy of Sigmund Freud: Toward a psychodynamically informed psychological 
science. Psychological Bulletin, 124, 333-371. 


