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HE 712: Advanced Institutional and Program Assessment in Higher Education 

 

Course Syllabus 

Fall 2018 

 

Instructor:  Amy Swan, Ph.D. 

Office:   Enterprise Hall 312 

Email:        aswan2@gmu.edu               

Office Hours:   By appointment 

Class time:  Tuesdays 7:20-10:00pm 

Location:  Music Theater Building 1008 

 

 

Course Description 

Within the context of higher education, what is quality? How do we identify and measure 

quality? What is our role in influencing and ensuring quality? Questions such as these will guide 

our conversations in this discussion-based seminar. Over the course of the semester, we will 

explore the foundations of the current interest in assessing outcomes of undergraduate education, 

as well as the purposes and practices of assessment in American higher education.  

 

Learning Objectives 

 

 Expand your understanding of assessment in higher education at the regional, 

institutional, departmental, and program levels, including:  

o The rationale for assessment 

o Different approaches to assessment 

o Professional standards and guidelines 

o The role of faculty and students in assessment 

 

 Provide experience in communicating with and engaging stakeholders in the assessment 

process, including: 

o Interpreting and reporting assessment results for different audiences 

o Situating assessment in the context of institutional decision-making processes  

 

Instructional Methods and Policies 

This course will incorporate several different pedagogical approaches during the semester 

designed to achieve the above objectives. In order for this class to be successful, however, you 

are expected to share the responsibility for your learning as well as for the learning of your peers. 

You are expected to come to class ready to engage in the classroom dialogue, and with all 
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reading and other assignments completed by the specified due date. (See below for limited 

exceptions.)  

 

1. Attendance:  You are expected to attend every in-person class session, or notify me in 

advance that you will be absent along with the reason for the absence. You are also 

expected to arrive on time for class and remain for the duration of the class. You are 

asked to refrain from conducting private conversations in class, and are requested to 

use appropriate language and behavior that are not demeaning or disruptive to either 

the instructor or the other members of the class. Regarding electronic devices (such as 

laptops, cell phones, etc.), please be respectful of your peers, your instructor, and guest 

speakers, and do not engage in activities that are unrelated to class. Failure to 

consistently abide by these attendance policies will have an adverse impact on your 

final grade.  

 

2. Assignments:  All assignments must be completed by the due dates listed in the calendar 

below. All assignments should be uploaded to Blackboard.  

 

All formal work (research, final projects, etc.) should utilize APA style (refer to the 

Publication Manual of the American Psychological Association, 6
th

 edition). Papers 

should be typed using 12-point standard font (e.g., Times New Roman) with one-inch 

margins. Papers should include page numbers, headings (and sub-headings, if 

appropriate), properly formatted tables and figures if used, and properly formatted 

references.  

 

This is a graduate-level course, and thus graduate-level writing is expected for all written 

work. This includes correct grammar, punctuation, spelling, and clarity of expression. 

Excessive errors in your work will result in a lower grade. 

 

3. Contact information:  Contact information is provided on the first page of this syllabus. 

I am happy to meet with you outside of class; please email me to set up an appointment.   

 

4. Blackboard website:  This course will utilize the online learning website called 

Blackboard. On this website, you will be able to access all scanned readings, PowerPoint 

presentations, and other class handouts. You are expected to use this website to access 

relevant readings and course materials as well as to submit completed assignments. 

 

5. Religious observances: If you need to miss a class or make up an assignment due to an 

individual participation in a religious observance, please notify me by the end of the first 

class meeting. You will not be penalized and will be given a reasonable amount of time 

to make up any academic assignments that are missed due to participation in a religious 

observance. 

 

GMU Policies and Resources for Students  

 

1. Students must adhere to the guidelines of the George Mason University Honor Code (See 

http://oai.gmu.edu/the-mason-honor-code/). 

http://oai.gmu.edu/the-mason-honor-code/
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2. Students must follow the university policy for Responsible Use of Computing (See 

http://universitypolicy.gmu.edu/policies/responsible-use-of-computing/). 

 

3. Students are responsible for the content of university communications sent to their 

George Mason University email account and are required to activate their account and 

check it regularly. All communication from the university, college, school, and program 

will be sent to students solely through their Mason email account. 

 

4. The George Mason University Counseling and Psychological Services (CAPS) staff 

consists of professional counseling and clinical psychologists, social workers, and 

counselors who offer a wide range of services (e.g., individual and group counseling, 

workshops and outreach programs) to enhance students’ personal experience and 

academic performance (See http://caps.gmu.edu/). 

 

5. If you are a student with a disability and you need academic accommodations, please 

see me at the beginning of the semester and contact the Office of Disability Services 

(ODS) at 703-993-2474 or ods@gmu.edu. All academic accommodations must be 

arranged through ODS. 

 

6. The George Mason University Writing Center staff provides a variety of resources 

and services (e.g., tutoring, workshops, writing guides, handbooks) intended to 

support students as they work to construct and share knowledge through writing (See 

http://writingcenter.gmu.edu/). 

 

7. Drop/Add Deadlines:   

 Last day to add class: September 4, 2018 

 Final drop deadline (no tuition penalty): September 9, 2018 

 For additional information, please refer to the Office of the University 

Registrar website: https://registrar.gmu.edu/calendars/fall-2018/ 

 

Course Materials 
There is no required textbook for this course. All readings listed on the syllabus are available on 

our Blackboard course site. 

 

Strongly Recommended 

American Psychological Association (2009). Publication manual of the American Psychological 

Association (6th ed.). Washington, DC: American Psychological Association.  

 

 

 

 

 

 

 

 

http://caps.gmu.edu/
http://caps.gmu.edu/
http://ods.gmu.edu/
http://writingcenter.gmu.edu/
http://writingcenter.gmu.edu/
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Course Schedule 

 

Class 1 (Aug. 28): History and Purposes of General Education 

 

READ: 

Harvard University. (2007). Report of the Task Force on General Education. Retrieved from 

Harvard College website: http://generaleducation.fas.harvard.edu/background 

 

Stevens, A.H. (2001). The philosophy of general education and its contradictions: The 

influence of Hutchins. The Journal of General Education, 50(3), 165-191. 

 

Please bring to class (in printed or electronic form): 

 The mission statement of the institution where you began your undergraduate 

education 

 Information about the general education requirements at the institution where you 

began your undergraduate education 

                      

Class 2 (Sept. 4): “Essential” Student Learning Outcomes 

 

READ:  

Adelman, C., Ewell, P., Gaston, P., & Schneider, C.G. (2014). The Degree Qualifications 

Profile. Retrieved from Lumina Foundation website: 

https://www.luminafoundation.org/files/resources/dqp.pdf 

 

National Leadership Council for Liberal Education and America's Promise. (2008). College 

learning for the new global century. Retrieved from Association of American Colleges 

and Universities website: 

https://www.aacu.org/sites/default/files/files/LEAP/GlobalCentury_final.pdf 

 

Class 3 (Sept. 11): Accreditation   

 

READ:  

Ewell, P.T. & Jankowski, N.A. (2015). Accreditation as opportunity: Serving two purposes 

with assessment. In G.D. Kuh, S.O. Ikenberry, N.A. Jankowski, T.R. Cain, P.T. Ewell, 

P. Hutchings, & J. Kinzie (Eds.), Using evidence of student learning to improve higher 

education (pp. 146-159). San Francisco, CA: Jossey-Bass. 

 

Gaston, P.L. (2013). Questions that should be frequently asked. In Higher education 

accreditation: How it’s changing, why it must. Sterling, VA: Stylus Publishing.  

 

Southern Association of Colleges and Schools Commission on Colleges (SACSCOC). (2012, 

July). Quality enhancement plan guidelines. Retrieved from SACSCOC website: 

http://www.sacscoc.org/pdf/Quality%20Enhancement%20Plan%20Guidelines.pdf 
 

  

http://generaleducation.fas.harvard.edu/background
https://www.luminafoundation.org/files/resources/dqp.pdf
https://www.aacu.org/sites/default/files/files/LEAP/GlobalCentury_final.pdf
http://www.sacscoc.org/pdf/Quality%20Enhancement%20Plan%20Guidelines.pdf
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Class 4 (Sept. 18): Assessment Policy in Virginia 

 

READ:  

Culver, S. (2010, Fall). Educational quality, outcomes assessment, and policy change: The 

Virginia example. International Education, 40(1), 6-20. 

 

Erwin, T.D. & DeFilippo, J.G. (2010, March/April). The evolution of assessment policy: A 

view from Virginia. Change: The Magazine of Higher Learning, 2, 40-44. 

 

State Council of Higher Education for Virginia. (2017). SCHEV policy on student learning 

assessment and quality in undergraduate education. Retrieved from 

http://www.schev.edu/docs/default-source/institution-

section/GuidancePolicy/assessment/policy-on-student-learning-assessment-and-

quality-in-undergraduate-education.pdf 

 

Class 5 (Sept. 25): Measuring Student Learning 
 

READ: 

Banta, T.W. & Palomba, C.A. (2015). Assessing learning in general education. In Assessment 

essentials: Planning, implementing, and improving assessment in higher education 

(2nd ed.). San Francisco, CA: Jossey-Bass. 

 

Benjamin, R., Ewell, P., Miller, M., Rhodes, T.L., Banta, T.W., Pike, G.R., & Davies, G. 

(2012, September). The seven red herrings about standardized assessments in higher 

education. Retrieved from National Institute for Learning Outcomes Assessment 

website: 

http://www.learningoutcomeassessment.org/documents/HerringPaperFINAL.pdf 

 

Hutchings, P., Kinzie, J., & Kuh, G.D. (2015). Evidence of student learning: What counts and 

what matters for improvement. In G.D. Kuh, S.O. Ikenberry, N.A. Jankowski, T.R. 

Cain, P.T. Ewell, P. Hutchings, & J. Kinzie (Eds.), Using evidence of student learning 

to improve higher education (pp. 27-50). San Francisco, CA: Jossey-Bass. 

 

Class 6 (Oct. 2): Measuring College Learning in (a) Major  

 

READ (in order listed below, as readings are interrelated): 

Roksa, J., Arum, R. & Cook, A. (2016). Defining and assessing learning in higher education. 

In R. Arum, J. Roksa, & A. Cook (Eds.), Improving quality in American higher 

education: Learning outcomes and assessments for the 21
st
 century (pp. 1-36). San 

Francisco, CA: Jossey-Bass.   
 

On the American History Association website: 

 About Tuning 

 AHS History Tuning Project: 2016 History Discipline Core 
 

Calder, L. & Steffes, T. (2016). Measuring college learning in history. In R. Arum, J. Roksa, 

http://www.learningoutcomeassessment.org/documents/HerringPaperFINAL.pdf
https://www.historians.org/teaching-and-learning/tuning-the-history-discipline/about-tuning
https://www.historians.org/teaching-and-learning/tuning-the-history-discipline/2016-history-discipline-core
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& A. Cook (Eds.), Improving quality in American higher education: Learning 

outcomes and assessments for the 21
st
 century (pp. 37-86). San Francisco, CA: Jossey-

Bass.   

 

DUE: Assessment Strategy Critique      

 

Please note that there is no class meeting on Oct. 9 (this date is used as a make-up date for 

Monday classes that did not meet on Labor Day) 

Class 7 (Oct. 16): Using Direct Measures 

 

READ: 

Banta, T.W. & Palomba, C.A. (2015). Using direct measures. In Assessment essentials: 

Planning, implementing, and improving assessment in higher education (2nd ed.). San 

Francisco, CA: Jossey-Bass. 

 

George Mason University. (2018). Mason Core assessment plan. Retrieved from George 

Mason University website: http://masoncore.gmu.edu/wp-

content/uploads/2018/05/Mason-Core-Assessment-Plan-AY18-20-FINAL.pdf 

Class 8 (Oct. 23): Linking Assessment and Institutional Planning  

 

READ: 

Maki, P.L. (2010). Beginning with a dialogue about teaching and learning. In Assessing for 

learning: Building a sustainable commitment across the institution. Sterling, VA: 

Stylus Publishing.  
 

Class 9 (Oct. 30): Engaging Faculty and Students in Assessment 

 

READ: 

Association of American Colleges and Universities. (2017). On solid ground: VALUE report 

2017. Retrieved from AAC&U website: https://www.aacu.org/publications-

research/publications/solid-ground  [Read pgs. 3-6 and 12-15, and SKIM pgs. 26-32] 

 

Banta, T.W. & Blaich, C. (2010, January/February) Closing the assessment loop. Change: The 

Magazine of Higher Learning, 43(1), 22-27. doi: 10.1080/00091383.2011.538642 

 

Banta, T.W. & Palomba, C.A. (2015). Engaging faculty and students in assessment. In 

Assessment essentials: Planning, implementing, and improving assessment in higher 

education (2nd ed.). San Francisco, CA: Jossey-Bass. 

 

Cain, T.R. & Hutchings, P. (2015). Faculty and students: Assessment at the intersection of 

teaching and learning. In G.D. Kuh, S.O. Ikenberry, N.A. Jankowski, T.R. Cain, P.T. 

Ewell, P. Hutchings, & J. Kinzie (Eds.), Using evidence of student learning to improve 

higher education (pp. 95-116). San Francisco, CA: Jossey-Bass. 

 

DUE: QEP Research Memorandum 

Class 10 (Nov. 6): Analyzing, Reporting, and Using Assessment Results  

https://www.aacu.org/publications-research/publications/solid-ground
https://www.aacu.org/publications-research/publications/solid-ground
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READ: 

Association of Governing Boards. (2010). How boards oversee educational quality: A report 

on a survey on boards and the assessment of student learning. Retrieved from 

Association of Governing Boards website: http://www.agb.org/reports/2010/how-

boards-oversee-educational-quality 

 

Provezis, S. (2012, June). La Guardia Community College: Weaving assessment into the 

institutional fabric. Retrieved from National Institute for Learning Outcomes 

Assessment website: 

http://www.learningoutcomesassessment.org/CaseStudyLaGuardiaCC.html  
 

Class 11 (Nov. 13): Specialized and Professional Accreditation     

 

READ: 

Gaston, P.L. (2013). How Specialized Accreditation is Changing. In Higher education 

accreditation: How it’s changing, why it must. Sterling, VA: Stylus Publishing.  

 

Volkwein, J.F., Lattuca, L.R., Harper, B.J., & Domingo, R.J. (2007). Measuring the impact of 

professional accreditation on student experiences and learning outcomes. Research in 

Higher Education, 48(2), 251-282. doi: 10.1007/s11162-006-9039-y 

 

  

Class 12 (Nov. 20): Project Preparation Day – No Class Meeting 

 

Please use this time to work with your team on your final project. 

        

Class 13 (Nov. 27) : International Perspectives on Assessment 

 

READ: 

Ewell, P. T. (2012, September/October). A world of assessment: OECD's AHELO initiative. 

Change: The Magazine of Higher Learning, 44(5), 35-42. 

 

Gaston, P.L. (2010). Meeting the challenge: Improving on Europe’s example. In The challenge 

of Bologna: What United States higher education has to learn from Europe, and why it 

matters that we learn it. Sterling, VA: Stylus Publishing.  

 

Kehm, B.M. (2010, May/June). Quality in European higher education: The influence of the 

Bologna process. Change: The Magazine of Higher Learning, 42(3), 40-46. doi: 

10.1080/00091381003704677 

 

Class 14 (Dec. 4): Final Presentations 

 

DUE: 

Team presentation  

Assessments 

 

http://www.learningoutcomesassessment.org/CaseStudyLaGuardiaCC.html
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Class participation, 15% 
You are expected to participate in or lead class discussions and group work in a manner that 

demonstrates thoughtful reflection and understanding of the subject matter as well as respect for 

your colleagues in the class. In order to participate meaningfully, you are expected to attend 

every class session and you must come to class having read all of the reading assignments. 

 

Final Project and Related Assignments 

Working with a project team, you will develop a Quality Enhancement Plan (QEP) proposal for 

James Madison University (JMU). We will cover QEPs and Southern Association of Colleges 

and Schools (SACS) accreditation, and form teams based on shared areas of interest, in the early 

part of the semester. You will also be provided with in-class teamwork time throughout the 

semester. In order to assist you and your team in the development of your final project, you will 

complete two individual assignments, described below. While you will complete these 

assignments on your own, each one will require you to coordinate with your teammates. 

 

Assessment Strategy Critique, 25% (Due Oct. 2) 
Select two of JMU’s SCHEV-approved peer institutions and discuss how those institutions 

address and assess the area that your team is focusing on for your QEP proposal. For example, 

two of the institutions on JMU’s peer list are Boston College and the University of Alabama. If 

the focus of your team’s QEP proposal is writing skills, you will need to investigate and critique 

how Boston College and the University of Alabama address and assess writing skills.  

 

Specifically, you should address the following questions in a paper that is no more than five 

pages long: 

 How, if at all, do the peer institutions define your QEP skills area? 

 To what extent do the peer institutions address your QEP skills area in their institutional 

learning outcomes? 

 How do the peer institutions assess your QEP skills area? 

 What are the strengths and weaknesses of each peer institution’s approach to assessing 

your QEP skills area? 

These questions will be easier to answer for some institutions than they are for others. You will 

likely need to do a bit of searching on institutional websites to find the information you need, and 

you may also need to draw conclusions based on available information.  

 

Please see grading rubric and sample paper on Blackboard. 

 

QEP Research Memorandum, 25% (Due Oct. 30) 
Compare and contrast two QEPs that focus on the same area that you and your team have 

selected for your final project. You will need to coordinate with your project team to develop a 

list of QEPs, and divide the list among the team. Your five-page administrative memo, which 

should be geared toward your project teammates, should include the following components: 

 Explanation of why each institution decided to focus on this area for its QEP 

 Description of each QEP, including desired outcomes 

http://research.schev.edu/policytools/peergroups.asp
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 Overview of the assessment strategy associated with each QEP  

 Discussion of QEP elements that might (or might not) work well at JMU   

 Conclusion 

Please see grading rubric and sample paper on Blackboard. 

QEP Proposal, 35% (Due Dec. 4) 

 

You will present your proposal to the QEP Selection Committee (e.g., your classmates), on the 

last day of class. Your presentation should address the following: 

 How the QEP is related to JMU’s institutional planning efforts 

 How the QEP would directly improve institutional/student performance at JMU 

 What JMU students will learn as a result of the QEP 

 How the activities of the QEP will improve student learning at JMU 

 How the QEP will help accomplish JMU’s institutional mission 

 Personnel that will be needed to implement the QEP 

 Plan to assess the achievement of QEP goals 

 

You are not required to include a budget or timetable in your proposal. You are also not required 

to submit a written proposal. You will, however, need to submit a copy of your presentation 

materials (e.g., PowerPoint, handouts), as well as an explanation of each team member’s role in 

preparing the proposal and presentation. 

 

More information about the final presentations will be provided in class. Please see grading 

rubric on Blackboard. 

 

Grade scale: 

A+* 100 

A 93-99 

A- 90-92 

B+ 87-89 

B 83-86 

B- 80-82 

C+ 77-79 

C 73-76 

 

*includes scores that round up to 100 (e.g., 99.5) 


