
	  

	  

Equity and Diversity in Education (6 cr.) 
NCLC 395 

Paul C. Gorski (pgorski1@gmu.edu) 
Enterprise Hall, Rm. 431 

703-993-9365 (o) 
Office Hours: by appointment 

 
Course Description 

 
Participants of this learning community, which includes 3 credits of experiential learning, 
examine educational policy, practice, and materials using a variety of lenses informed by 
principles of educational equity and diversity. We will explore ways in which racism, sexism, 
economic injustice, heterosexism, ageism, and other forms of discrimination influence schools 
and educational access and opportunity for youth. We also will consider what individuals and 
communities can do to ensure that all students have equitable educational opportunities. 
 

Student Learning Outcomes 
 
Students will: 

1. Develop deeper understandings of the relationships between diversity, equity, and social 
justice as they relate to educational environments. 

2. Explore approaches for creating equitable learning and working environments in 
educational contexts. 

3. Consider the legacy of racism, sexism, heterosexism, economic injustice, and other 
inequities in education and how they have shaped contemporary discourses related to 
diversity in schools. 

4. Examine the extent to which current higher education environments are equitable. 
 

Required Texts	  
 
Loewen, J. (2007). Lies My Teacher Told Me. 
 
Rethinking Schools (2007). Rethinking Our Classrooms, Vol 1.  
 
Sensoy, O., & DiAngelo, R. (2011). Is Everyone Really Equal? An Introduction to Key Concepts 
in Multicultural Education. 
 
Additional articles as assigned (provided in Blackboard) 
 

Learning Activities (Assignments) 
 
Participation (20% of final grade) 
 
 



	  

	  

Learning Activity 1: Experiential Education (20% of final grade): Log due December 4 
 3 credits of this class are Experiential Learning (EL) credits, which means we’ll need to 
figure out a way to accrue 45 hours of EL. 20 of those hours I’m counting toward Learning 
Activity 4 (see below), which leaves us with 25 hours for each student. Wednesdays will be our 
EL days. 
 You have many options for gathering EL hours. On select Wednesdays I will invite guest 
speakers to class. You do not have to come to those classes, but they will represent opportunities 
for you to gather 3 hours of EL at a time. I also will send announcements about events and other 
EL opportunities happening around campus and the local region. You are welcome to find your 
own opportunities, too. The possibilities are very broad. Here are some general rules: 

(1) hours gathered toward your EL requirement must be spent at events or in activities that 
are explicitly related to the issues we are discussing in class; 

(2) you may not use activities that are related to another class or for which you’re receiving 
credits or pay for EL hours in this class; and 

(3) part of your participation grade is tied to the extent to which you refer to your EL 
experiences in class discussions, so I’ll be looking for you to tie your EL in to what we’re 
doing in class week to week. 
You will keep a log of your non-Learning-Activity-4 EL. At the end of the semester you 

will submit that log to me with a summary of what you did along with one paragraph for each 
experience that describes what you learned and how it connects to what we’re discussing in 
class.  

Feel free to share with me any questions you have regarding potential EL activities. 
 
Learning Activity 2: Uncovering the Hidden Curriculum (20% of final grade): Due Sept. 25 

Building on class discussion about concepts including the hidden and null curricula, you 
will compose a 1,500 word-or-so essay identifying and critically analyzing an example of the 
hidden or null curriculum at an institution of education of your choice. You can choose any 
example of the “hidden curriculum” as long as you can demonstrate how it contributes to 
inequitable conditions for a disenfranchised group of students, staff, faculty, or community 
members as defined by race, gender, sex, ethnicity, religion, disability, sexual orientation, or 
socioeconomic class.  
 Begin by describing the example of the hidden or null curriculum in detail. Describe how 
or why it is “hidden” and how it is related to institutional culture or tradition. Then—and this 
should comprise the bulk of your essay—analyze your example. Be as specific as possible. 
What are the equity implications of this example of the hidden or null curriculum? Who does it 
help or protect? Who does it repress? Remember that the hidden and null curricula often are (by 
definition) subtle and that repression often (but not always) is unintentional. You do not have to 
choose to analyze an enormous example of obvious oppression. Rather, I encourage you to 
choose something more implicit.  
 The purpose of this essay is to practice the critical art of seeing and analyzing the 
conditions that we are socialized not to see even as they reify social inequities. Note that citing 
scholarly sources is not required for this assignment (although you should do so if it helps you 
deepen your analysis). What I am looking for, more than anything, is for you to dig beneath 
obvious surface-level observations in order to uncover implicit inequities and then to analyze 
those inequities as deeply and complexly as possible.  



	  

	  

 These essays will be assessed based on the extent to which you: 
1. choose and thoroughly describe an example of the hidden curriculum that negatively affects 

students, educators, and/or families from already-disenfranchised communities at a specific 
institution of education; 

2. deeply and complexly analyze the example you've chosen, focusing specifically on its 
implications for disenfranchised communities; 

3. draw on concepts discussed in class and in our readings in order to deepen your analysis;  
4. incorporate documentary evidence (e.g., photographs, excerpts from institutional documents, 

excerpts from interviews of campus leaders), where appropriate, to support your analysis; 
5. compose a well-written, well-organized, essay.  
 
Learning Activity 3: Creating an Equitable School Project (20% of final grade): Due Oct. 28 
 You will choose a project based on your own interests related to educational equity and 
diversity—something related to creating an equitable classroom and school. Options include, but 
aren’t limited to: 

a) the development of curriculum materials to teach a particular of age group of students 
about an issue related to equity and diversity (such as racial bias, homophobia, or 
poverty); 

b) the creation of a well-vetted database of children’s books related to equity and diversity 
themes; 

c) the creation of informational materials to raise awareness about a particular school 
inequity; 

d) the crafting of a plan for organizing activism in support of more equitable schooling 
around a specific equity concern… 
We will share these projects in class informally. You will bring them on the day they are 

due, along with: (1) a 1-page summary of your process for creating your project (how you 
informed yourself sufficiently to create something that is sound and meaningful), and (2) the 
materials you created for the project itself. Be sure to be mindful of audience. For whom, in what 
context and age group, are you creating your project? 
 This assignment will be assessed based on the extent to which you: 
1. demonstrate an understanding of key concepts discussed in class as they are reflected in your 

project; 
2. create a project that addresses a specific equity need; and 
3. demonstrate effort at preparing to create the project based on complex knowledge about 

equity and diversity (as evidenced by your 1-pager). 
 
Learning Activity 4: Is George Mason University an Equitable Institution? (20% of final grade): 
Due Nov. 25 or Dec. 2 
 George Mason University has been identified in at least one magazine as one of the most 
“diverse” colleges or universities in the United States. The trouble is, this designation tells us 
nothing about how equitable George Mason University is. 
 You will conduct (individually or in small groups—your choice) and present the findings 
of a miniature research project in which you will help answer the question, Is George Mason 
University an Equitable Institution? Individually, or in groups, you will identify a historically 
disenfranchised group of people at George Mason University. The group does not need to be 



	  

	  

experiencing an enormous, explicit, inequity—most inequities are neither enormous nor explicit. 
But it should be a specific group, so that your “research question” might be, “Is GMU an 
equitable place for low-income students?” or “for Muslim students?” or “for African American 
faculty?” or “for LGBTQ staff?” You will conduct a small-scale research study (using existing 
data or collecting original data) in order to measure, even in small, specific, ways, whether GMU 
is an equitable place for that specific group of students (such as low-income students), faculty 
(such as faculty of color), or staff (such as LGBTQ staff). If you collect original data, you do not 
need to do a large-scale survey; “data” in this case could be observational data, documental data, 
or even simple calculations (in the case of measuring, say, whether GMU is an affordable place 
for low-income students). In any case, the expectation is that you will identify and cite several 
sources of evidence in order to support whatever conclusion you come to, even if those sources 
of evidence conflict with each other. 
 Remember, again, to dig beneath the obvious surface. For example, if I wanted to know 
whether GMU was equitable for low-income students, I could look at obvious expenses and 
sources of financial support. I should look at comparative graduation rates, if they are available. 
But I also would want to know whether low-income students have the same access to all kinds of 
learning opportunities (study abroad, for example) as their wealthier peers. I would want to know 
the extent to which financial aid mitigates the anxiety low-income people might have about 
going into debt. I would want to know whether courses are scheduled in such a way that allows 
people who have to work full-time during college to have access to the same array of courses 
available to those who do not have to work at all. In other words, I would want to ask deeper, 
more complex, questions than I originally might have thought to ask. I might do a focus group or 
some interviews. 
 In order to help guide you to some of these deeper questions, this assignment will require 
a more extensive “literature review” than the other assignments. Find at least 6 scholarly sources 
(recent, meaning from the past five years if possible) related to your topic. Use these and 
concepts discussed in class to frame your argument. 
 You will present your findings, not in an essay, but in a 15-minute presentation you will 
deliver on one of the last two class sessions. You will need to prepare a set of visual tools—a 
PowerPoint, perhaps, or a “poster” or display—summarizing your topic, analysis, findings, and 
conclusion. You also could include audio or video from interviews you conducted or other A/V 
documentation.  
 In addition, you should compose two documents, due the day of your presentation: (1) a 
1-2 page executive summary of your study that explicitly states your question and summarizes 
your findings and analysis in a clear, concise, and accessible way, and (2) your list of references.  

This assignment will be assessed based on the extent to which you: 
1. draw on the concepts and ideas discussed in class; 
2. use (and describe) multiple sources of “data” in order to answer your research question; 
3. use at least 6 scholarly sources to help you consider how to answer your research question; 
4. incorporate visuals into your presentation in an effective and engaging manner; and  
5. compose a well-written executive summary. 
 

Tentative Schedule 
 
August 26                   Introductions of Course and Ourselves  



	  

	  

 
Readings for Aug. 28: Loewen, Ch. 1-3; S&D, Ch. 1-3 
 
August 28  Introduction of Course Concepts and Frameworks 
 
Readings for Sept. 2: Loewen, Ch. Selected Chapters;  
 
September 2  NO CLASS (Labor Day) 
 
September 4  EL 
 
Readings for Sept. 9: Loewen, Chapters 12-13; S&D, Ch. 4-6 
 
September 9  Basic Theory and Philosophy Behind Educational Equity 

• education as a microcosm, not a “special” context 
• privilege—oppression continuum 
• the “hidden curriculum” of education 

 
September 11  EL 
 
September 16  NO CLASS (Professor in Croatia) 
 
September 18  EL 
 
Readings for Sept. 23: Bb, “The Myth of the Culture of Poverty” and “Five Ugly Extremes” and 
“Can Separate Be Equal?” 
 
September 23  Class, Poverty, and Economic Justice in Education 

• access to education for poor and working class students 
• the experience of education for poor and working class students 
• deficit ideology and education policy   
• Due: Hidden Curriculum essay 

 
September 25  EL: Fall for the Book Reading by Your Very Own Professor (10:30) 
 
Readings for Sept. 30: S&D, Ch. 7-8; RS, “Race and Respect…” and “Math, SATs…” 
 
September 30               Race and Racial Equity in Education 

• racial privilege in education  
• schools as racialized spaces  
• what does racial equity look like? 

 
October 2  EL 
 



	  

	  

Readings for Oct. 7: RS, “10 Quick Ways…” and “Students as Textbook Detectives” and “The 
Politics of Children’s Literature” 
 
October 7  Equitable Curriculum and Pedagogy 

• multicultural curriculum theory 
• pedagogical high expectations 

    
October 9  EL 
 
October 14  NO CLASS (National Day of American Indian Mourning…and I’ll be out  

of town) 
 
October 16  EL 
 
Readings for October 21: RS, “What Do We Say…”; Bb, “GLSEN 2011 Climate Survey” and 
“Inside the Mind of People…” 
 
October 21             Sexual Orientation and LGBTQ Equity in Education 

• heteronormativity on campus 
• “safe spaces” and homophobia 
• sexual orientation equity on campus 

 
October 23  EL 
 
Readings for Oct. 28: Bb, “Christian Privilege” and “United States of Islamophobia” 
 
October 28             Religion and Religious Equity in Education 

• Christian privilege in education 
• Islamophobia in education 
• religious or faith equity in schools 
• Due: Equity Project 

 
October 30  EL 
 
Readings for Nov. 4: RS, “Holding Nyla”; Bb, “The Hunt for Disability” 
 
November 4  (Dis)Ability and (Dis)Ability Equity in Education 

• medical vs. social framework for “disability” 
• case studies on (dis)ability in schools 

 
November 6  EL 
 
Readings for Nov. 11: RS, “Playing with Gender” and “What Can Teachers Do About…”; Bb, 
“Pink Brain, Blue Brain” and “Transgender Youth in School” 
 



	  

	  

November 11             Gender and Gender Equity in Education 
• gender and violence in education 
• regarding the “gender gap”: are men the victims now? 
• gender equity in curricula and pedagogies  

 
November 13  EL 
 
Readings for Nov. 18: RS, “Students Mobilize…”; Bb, “My Life as an Undocumented 
Immigrant” 
 
November 18  Immigration, Immigrants, and Education 

• language and linguicism 
• immigrant experience in schools 
• Dream ACT 

 
November 20  EL 
 
November 25  Presentations   
 
November 27  EL 
 
December 2  Presentations  
 
Readings for December 4: S&D, Ch. 9-10 
 
December 4  Final Reflections 

• Due: EL Logs 
 
 

GMU Student Resources 
 
Center for Service and Leadership (Center for Leadership and Community Engagement): 

The Center for Leadership and Community Engagement is a central contact point at George 
Mason University for information on experiential learning, service learning, and leadership 
development. The Center’s webpage provides exciting and useful material including the 
Student Service Learning Handbook, information on writing learning objectives, instructions 
on completing a learning objectives contract, and lists of experiential learning opportunities.  

 
New Century College On-Line Writing Guide—http://classweb.gmu.edu/nccwg/index.html 

This on-line guide is tailored specifically to New Century College students.  
 
GMU Writing Center: Robinson A116; 993-1200; writingcenter.gmu.edu 

http://writingcenter.gmu.edu  
 



	  

	  

Office of Disability Services: Any student with documented learning disabilities or other 
conditions that may affect academic performance, should: 1) make sure this documentation is 
on file with the Office of Disability Services (SUB I, Rm. 222; 993-2474) to determine the 
accommodations you might need; and 2) talk to me to discuss reasonable accommodations. 
http://www.gmu.edu/student/drc  

 
Student Technology Assistance and Resources (STAR) Center: Johnson Center 229; 993-

8990; http://www.media.gmu.edu 
 

	  


